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PRÓLOGO

La educación del siglo XXI se desarrolla en un escenario atravesado por 

transformaciones profundas, incluso por una pandemia que aceleró la adopción de nuevas 

tecnologías, en el que las instituciones, los docentes y los estudiantes enfrentan desafíos 

cada vez más complejos. Las nuevas demandas sociales, tecnológicas, culturales, 

ambientales y éticas han ampliado el modo en que comprendemos los procesos de 

enseñanza-aprendizaje, invitando a repensar no solo qué se enseña, sino también cómo, 

para quién, con qué recursos, desde qué perspectivas y con qué finalidades formativas.

En este contexto, el volumen Educação no século XXI: Perspectivas 

Contemporâneas sobre Ensino-Aprendizagem VII reúne un conjunto diverso de trabajos 

que dialogan con problemas centrales de la educación contemporánea. Los capítulos que 

integran esta obra permiten observar la amplitud del campo educativo actual, en el que 

conviven investigaciones sobre trayectorias estudiantiles, formación docente, inclusión, 

interculturalidad, tecnologías digitales, inteligencia artificial, metodologías activas, lectura, 

escritura, sostenibilidad, ética y transformación institucional.

La organización de este volumen se pensó a partir de una lógica progresiva, 

estructurada en seis ejes temáticos. El primer eje se orienta al diagnóstico institucional, 

las trayectorias estudiantiles y los ambientes de aprendizaje. Los trabajos reunidos en 

esta sección destacan la importancia de conocer las condiciones socio-pedagógicas, 

académicas e institucionales que influyen en la permanencia, el desempeño y la 

experiencia educativa de los estudiantes. Asimismo, subrayan la necesidad de contar 

con información pertinente para orientar decisiones, diseñar intervenciones tempranas y 

fortalecer los procesos de acompañamiento educativo. 

La formación docente, la profesionalización y la ética educativa se abordan en 

el segundo eje. Aquí se reflexiona sobre los trayectos formativos del profesorado, los 

programas de iniciación y regularización docente, la transformación de las prácticas 

educativas y la responsabilidad ética en la formación superior. Estos temas evidencian que 

la docencia no puede entenderse como una actividad estática, sino como una práctica 

en permanente construcción, que exige actualización, pensamiento crítico, compromiso 

institucional y sensibilidad frente a las transformaciones sociales y culturales de nuestro 

tiempo. No podemos olvidar la “transformación de valores en la sociedad”, que nos permita 

transitar de la visión neoliberal de la educación como un servicio y verla como un derecho. 

El tercer eje se centra en la inclusión, la diversidad y el aprendizaje a lo largo de la 

vida. Desde esta perspectiva, la educación aparece como un derecho que debe responder 

a realidades múltiples, considerando condiciones de discapacidad, interculturalidad, 



diversidad lingüística, envejecimiento, brechas digitales y participación social. Los 

trabajos reunidos en esta sección abordan desafíos relacionados con la educación 

inclusiva, la promoción de los derechos de las personas con discapacidad, la formación 

docente para la preservación de lenguas y culturas indígenas, así como el desarrollo 

de competencias digitales y de pensamiento crítico en distintas etapas de la vida. En 

conjunto, estas contribuciones invitan a comprender la inclusión no solo como acceso al 

sistema educativo, sino también como la construcción de condiciones efectivas para el 

reconocimiento de la diversidad cultural y lingüística, la participación activa, la autonomía 

y el desarrollo integral de las personas y comunidades.

El cuarto eje reúne investigaciones vinculadas a tecnologías digitales, inteligencia 

artificial e innovación pedagógica. En este conjunto, se analizan las competencias 

docentes necesarias para integrar herramientas tecnológicas en los contextos educativos, 

así como el papel de las TIC, la gamificación, el pensamiento computacional y la realidad 

virtual inmersiva en la transformación de las prácticas de enseñanza-aprendizaje. Más 

allá de la incorporación técnica de recursos digitales, estos trabajos ponen en evidencia 

la necesidad de diseñar experiencias pedagógicas intencionadas, éticas, críticas y 

orientadas al desarrollo de aprendizajes significativos. Los autores destacan cómo la 

formación debe incluir un proceso de crítica y, sobre todo, de reflexión.

Las prácticas didácticas, la lectura, la escritura, la creatividad y los enfoques STEAM 

se ven representados en el quinto eje. Los capítulos aquí reunidos muestran que la innovación 

educativa también se expresa en propuestas concretas de aula; en recursos didácticos; 

en experiencias de lectura; en estrategias de escritura académica y en actividades que 

integran juego, arte, geometría, arquitectura y pensamiento interdisciplinario. Estas 

contribuciones resaltan el valor de las metodologías activas y expresivas para fortalecer la 

comprensión, la participación y la construcción de conocimiento.

Finalmente, el sexto eje aborda la educación ambiental, la sostenibilidad y 

la ciudadanía ecológica. En esta sección, la obra se aproxima a uno de los grandes 

desafíos educativos contemporáneos: formar sujetos capaces de comprender la crisis 

ambiental, actuar responsablemente frente al uso de los recursos naturales y participar 

en la construcción de comunidades más sostenibles. La educación ambiental aparece, 

así, como una dimensión transversal que interpela a las instituciones, los currículos, las 

prácticas docentes y las formas de habitar el mundo.

En conjunto, este volumen evidencia que enseñar y aprender en el siglo XXI implica 

mucho más que transmitir contenidos. Requiere construir ambientes de aprendizaje 

inclusivos, fortalecer la formación docente, incorporar críticamente las tecnologías, 



reconocer la diversidad de los estudiantes, promover prácticas didácticas innovadoras 

y asumir una responsabilidad ética y socioambiental frente al futuro. La educación se 

presenta, por tanto, como un espacio de transformación, diálogo y compromiso colectivo. 

Incluso puede notarse en cada capítulo cómo la investigación sobre el proceso educativo 

abarca el papel del maestro como uno de los actores, y simultáneamente como una 

unidad de estudio de sí mismo, donde la subjetividad tiene un lugar central. 

Esperamos que Educação no século XXI: Perspectivas Contemporâneas sobre 

Ensino-Aprendizagem VII contribuya al debate académico y pedagógico sobre los 

desafíos actuales de la enseñanza y del aprendizaje. Que los trabajos aquí reunidos 

inspiren nuevas investigaciones, nuevas prácticas docentes y nuevas formas de pensar 

la educación como un proceso vivo, situado, inclusivo y profundamente vinculado a las 

necesidades de nuestro tiempo.

Dr. Luis Fernando González Beltrán

Universidad Nacional Autónoma de México (UNAM)
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ABSTRACT: In recent years, artistic 
installations have emerged as an innovative 
pedagogical strategy capable of transforming 
educational spaces and turning reading into 
a multisensory and meaningful experience. In 
the field of Classical Languages and Classical 
Culture, these immersive environments enable 
students to approach Greco-Roman literature 
through experiential learning, creativity, and 
emotional engagement, making classical texts 
more accessible and relevant. This chapter 
examines the educational potential of artistic 
installations as a strategy for promoting 
the reading of classical-themed literature in 
secondary education. It discusses criteria 
for selecting literary works suitable for 
immersive experiences, proposes a practical 
classification system for educational design, 
and presents applied examples based on 
works such as Junil a les terres dels bàrbars 
and Miles Gloriosus. The chapter also reflects 
on the pedagogical benefits of these practices, 

including the development of creativity, 
collaborative learning, sensory engagement, 
and interdisciplinary connections between 
literature, history, mythology, visual arts, and 
cultural studies. Furthermore, it highlights the 
value of sustainable and adaptable proposals 
capable of transforming ordinary educational 
spaces into immersive literary environments. 
Ultimately, artistic installations are presented 
as powerful educational tools that encourage 
active participation, experiential reading, 
and deeper cultural understanding, allowing 
classical literature to become meaningful and 
engaging for twenty-first-century students.
KEYWORDS: artistic installations; reading 
promotion; classical literature pedagogy; 
creativity; secondary education; experiential 
learning.

INSTALACIONES ARTÍSTICAS PARA EL 

FOMENTO DE LA LECTURA DE TEMA 

CLÁSICO

RESUMEN: Las instalaciones artísticas se 
han consolidado en los últimos años como 
una herramienta pedagógica capaz de 
transformar los espacios de aprendizaje y 
de convertir la lectura en una experiencia 
multisensorial, creativa y significativa. En el 
ámbito de las lenguas y culturas clásicas, este 
recurso permite acercar al alumnado a los 
textos grecolatinos desde una perspectiva 
vivencial, favoreciendo la comprensión 
profunda, la motivación y el pensamiento 
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crítico. El presente artículo analiza el potencial educativo de las instalaciones artísticas 
como estrategia para impulsar la lectura de temática clásica, describe los criterios para 
la selección de libros, expone una clasificación útil para su diseño, y presenta ejemplos 
aplicados a obras como Junil a les terres dels bàrbars o Miles Gloriosus. Finalmente, se 
reflexiona sobre los beneficios pedagógicos y la relevancia de incorporar propuestas 
creativas y sostenibles que adapten el aprendizaje al contexto educativo actual.
PALABRAS CLAVE: instalaciones artísticas; lectura; didáctica de las lenguas clásicas; 
creatividad; educación secundaria; aprendizaje experiencial.

1. INTRODUCTION

Contemporary education increasingly demands learning experiences capable 

of connecting academic content with students’ realities, interests, and emotional 

development. Educational research has consistently demonstrated that arts-based 

methodologies contribute positively to overall academic performance, while also 

facilitating the transfer of knowledge and skills across curricular areas. Consequently, 

creativity should not be confined to isolated activities within the school environment; 

rather, it should be integrated transversally into teaching practices, generating stimulating 

and diverse learning contexts.

Artistic installations align closely with this educational perspective. Their 

immersive, spatial, and multisensory nature enables the transformation of ordinary 

classrooms into environments of symbolic exploration, sensory discovery, and meaning-

making. An artistic installation may be understood as a work designed to alter and 

activate a space through the use of materials, objects, sound, light, textures, and audience 

interaction. Such installations may be temporary, permanent, or adapted specifically to a 

particular educational context.

When applied to reading promotion, artistic installations transform books into 

inhabitable universes. Characters, landscapes, conflicts, symbols, and narratives become 

tangible experiences explored through movement, sensory interaction, and play. In the field 

of classical literature—often perceived by students as distant, complex, or inaccessible—

this approach proves especially valuable because it facilitates emotional and affective 

connections with stories that form part of the cultural foundations of Western civilization.

By incorporating visual, tactile, auditory, and symbolic elements into literary 

learning, artistic installations encourage students not only to read texts, but also to inhabit 

them. In doing so, reading becomes an active process of interpretation, imagination, and 

participation.
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2. ARTISTIC INSTALLATIONS AND THEIR RELATIONSHIP WITH READING

An artistic installation may be defined as an immersive environment that combines 

physical space, sensory stimuli, symbolic objects, and audience interaction. Within 

educational settings, its main objective is to create an atmosphere of discovery in which 

students actively participate, construct meanings, and connect ideas through experience.

When linked to reading practices, artistic installations offer numerous educational 

possibilities. They allow teachers to incorporate characters, atmospheres, and literary 

settings into physical spaces while simultaneously activating multiple senses such as 

sight, hearing, touch, and smell. Symbolic elements embedded within the installation 

guide interpretation and stimulate curiosity, imagination, and divergent thinking, concepts 

strongly associated with creativity studies developed by Guilford (1959).

Far from functioning merely as classroom decoration, artistic installations create 

opportunities for literary analysis from emotional, spatial, sensory, cultural, and corporeal 

perspectives. This experiential dimension significantly enriches reading comprehension 

and creative expression, especially in relation to classical literature.

3. SELECTING LITERARY WORKS FOR ARTISTIC INSTALLATIONS

Although virtually any literary work can inspire an artistic installation, certain 

genres and formats are particularly suitable for immersive educational experiences. 

Illustrated books, graphic novels, and classical adaptations often facilitate the design 

process because of their visual richness, concise narratives, and clearly identifiable 

characters and settings.

Likewise, classical-themed books containing mythological, symbolic, or historical 

elements are especially appropriate for sensory and spatial recreation. Works inspired 

by Greco-Roman Antiquity, such as Junil a les terres dels bàrbars, El fil d’Ariadna, Miles 

Gloriosus, or mythological narratives derived from Ovid’s Metamorphoses, provide 

abundant creative possibilities.

Several criteria should be considered when selecting books for artistic installations:

•	 the sensory, motor, visual, auditory, or spatial skills involved;

•	 the presence of recreatable elements such as characters, places, and 

symbolic objects;

•	 the potential for interdisciplinary activities;

•	 and the capacity of the narrative to generate emotional engagement and 

creative exploration.
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These considerations enable educators to design immersive reading experiences 

adapted both to curricular objectives and to students’ developmental needs.

4. EDUCATIONAL RELEVANCE OF ARTISTIC INSTALLATIONS

The educational value of artistic installations lies in their ability to combine 

creativity, participation, emotional involvement, and experiential learning. Numerous 

pedagogical benefits have been identified in relation to this methodology.

Firstly, installations stimulate motivation and curiosity by allowing students to 

approach reading in an active and emotionally meaningful manner. They also facilitate 

differentiated learning, since each learner may interact with the environment according to 

individual interests, rhythms, and interpretative capacities.

Secondly, artistic installations promote sustainable learning practices through 

the reuse and reinterpretation of everyday objects and recyclable materials. In this 

sense, they contribute not only to artistic creativity but also to ecological awareness and 

responsible consumption.

Moreover, installations encourage interdisciplinary learning by connecting 

literature with history, mythology, visual arts, music, archaeology, and social sciences. 

Reading comprehension is strengthened because literary interpretation becomes linked 

to sensory and bodily experience rather than remaining exclusively textual or abstract.

Finally, artistic installations function as collaborative learning environments 

that promote communication, collective decision-making, problem-solving, and social 

interaction among students.

5. TYPOLOGIES OF ARTISTIC INSTALLATIONS

Artistic installations may be classified according to different organizational criteria 

that help educators adapt proposals to available spaces, resources, and educational 

objectives.

5.1. ACCORDING TO FORM

•	 concentric installations;

•	 geometric installations;

•	 linear installations;

•	 spiral structures;

•	 random or organic arrangements.
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5.2. ACCORDING TO SPATIAL DISTRIBUTION

•	 flat installations;

•	 volumetric installations;

•	 aerial installations;

•	 fully immersive environments;

•	 semi-immersive environments.

5.3. ACCORDING TO RESOURCES USED

•	 physical installations;

•	 interactive installations;

•	 multimedia installations.

5.4. ACCORDING TO THEIR MAIN FUNCTION

•	 didactic installations;

•	 sensory experimentation spaces;

•	 symbolic play environments;

•	 social and collaborative installations;

•	 reflective or interpretative installations.

This flexibility allows artistic installations to be adapted to diverse educational 

contexts and literary works.

6. BENEFITS FOR STUDENTS

Reading through artistic installations contributes to multiple dimensions of 

student development. Learners interact actively with their environment through sensory 

exploration, autonomous discovery, and symbolic interpretation. These experiences 

encourage creativity, emotional engagement, ecological awareness, and collaborative 

participation.

Additionally, students experience literature from innovative physical and emotional 

perspectives, expanding their understanding of literary messages while integrating new 

books and themes naturally into their learning processes. Artistic installations therefore 

represent an educational strategy capable of combining creativity, reading, play, and 

meaningful learning within a single pedagogical framework.
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7. EXAMPLES OF ARTISTIC INSTALLATIONS BASED ON CLASSICAL-THEMED 

WORKS

7.1. JUNIL A LES TERRES DELS BÀRBARS (JOAN-LLUÍS LLUÍS)

The installation designed for this literary work recreates Junil’s journey through 

a series of symbolic spaces inspired by Greco-Roman Antiquity. These spaces include:

•	 an entrance area featuring a Roman milestone accompanied by introductory 

audio;

•	 a Roman camp containing reading comprehension and creative writing 

activities;

•	 a “corner of the gods” devoted to Ovid’s Metamorphoses;

•	 historical play areas inspired by Greco-Roman culture;

•	 and activities involving the Iberian alphabet and the creation of personal names.

The initial spatial sketch serves as a flexible guide that may be adapted according 

to classroom dimensions and available resources.

7.2. MILES GLORIOSUS (PLAUTUS)

This installation recreates a Greek domestic space divided into several immersive 

rooms:

•	 an access tunnel with introductory narration;

•	 an andrón (male social space) featuring writing workshops;

•	 a gynaecium, courtyard, and balaneion integrating tactile and olfactory 

sensory activities;

•	 miniature houses with linguistic games and cultural challenges;

•	 and a “Plautus corner” contextualizing Roman comedy and its characters.

The experience is complemented by the game Rescuing Philocomasium, which 

allows students to continue the narrative through playful interaction.

8. THE PROCESS OF CREATING AN ARTISTIC INSTALLATION

The design of an artistic installation generally follows a structured sequence:

1.	 close reading and identification of key narrative elements;

2.	 brainstorming symbolic possibilities and materials;

3.	 analysis of the available educational space;

4.	 planning activities and necessary resources;
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5.	 collection or creation of sensory and visual materials;

6.	 assembly of the installation;

7.	 evaluation and reflective assessment of creativity, participation, responsibility, 

and problem-solving.

This process emphasizes both pedagogical intentionality and creative flexibility.

9. CONCLUSIONS

Artistic installations constitute a powerful educational resource for promoting the 

reading of classical literature and increasing student engagement in learning processes. 

Their ability to integrate emotion, space, movement, narrative, sensory interaction, and 

creativity transforms reading into an immersive and meaningful experience.

Importantly, these proposals do not require large budgets or sophisticated 

infrastructures. Even small classrooms, corridors, or library corners may become literary 

environments capable of fostering imagination and participation through the strategic use 

of recyclable materials and creative design.

Through artistic installations, classical literary works cease to be perceived as 

distant texts belonging exclusively to the past. Instead, they become living, inhabitable, 

and emotionally accessible universes that speak directly to contemporary students and 

their educational realities.
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