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PRÓLOGO

A obra Psicologia em Foco: entre Ciência e Experiência reúne contribuições de  

diferentes pesquisadores de diferentes países e contextos socioculturais, unidos pelo 

objetivo de refletir criticamente sobre os múltiplos campos de atuação da psicologia. Ao 

articular teoria, prática e pesquisa, os capítulos que compõem este volume oferecem 

um panorama diverso e atual das tensões, desafios e possibilidades que marcam a 

experiência humana em seus mais variados âmbitos.

A diversidade temática e geográfica desta coletânea é uma de suas principais 

riquezas. Os textos transitam por questões ligadas ao trabalho, à saúde mental, à inclusão, 

à família, à sexualidade e ao desenvolvimento infantil, articulando perspectivas locais e 

globais, sempre ancoradas na realidade concreta das comunidades investigadas.

O livro está organizado em quatro eixos, que refletem as afinidades temáticas 

entre os trabalhos:

Inclusão, Bem-estar e Saúde Mental Nesta seção, o leitor encontrará reflexões 

que transitam entre distintos eixos de análise e intervenção. O debate inicia-se com a 

perspectiva de inclusão e direitos trabalhistas de pessoas com deficiência intelectual e/

ou cognitiva e avança para a apresentação de modelos inovadores de aconselhamento 

psicológico voltados ao fortalecimento do bem-estar e da resiliência em estudantes 

universitários. Segue-se uma análise aprofundada dos riscos psicossociais e sua relação 

com a morbilidade psicológica,  estilo de vida e burnout no ensino superior ao nível dos 

docentes e pesquisadores. Posteriormente, é apresentada uma discussão qualitativa 

aprofundada sobre a experiência do envelhecimento entre acadêmicos. Por fim, os 

avanços da farmacogenômica em psiquiatria infantojuvenil abrem horizontes promissores 

de personalização terapêutica e inovação tecnológica.

Família, Gênero e Sexualidade Este eixo trata das experiências de mulheres 

durante a pandemia de COVID-19, evidenciando sobrecarga, saúde mental e violência 

doméstica, e também explora a iniciação sexual de adolescentes e jovens, problematizando 

os fatores sociais e culturais envolvidos nos comportamentos sexuais e eróticos.

Psicologia, Trabalho e Subjetividade Os capítulos desta parte abordam, sob a 

ótica da psicodinâmica do trabalho e da psicologia organizacional, as vivências de prazer 

e sofrimento em profissões como a arbitragem esportiva e o jornalismo, além de discutir a 

gestão da diversidade em contextos organizacionais no Equador. Estes estudos permitem 

compreender como reconhecimento, desvalorização e estratégias de defesa influenciam 

a saúde psíquica e a identidade profissional.

Educação, Aprendizagem e Desenvolvimento Infantil Por fim, esta seção reúne 

investigações que focalizam o processo de aprendizagem em seus primeiros estágios: 



dificuldades na compreensão do conceito de número, o desenvolvimento das noções 

cardinais em crianças pequenas e a percepção de adolescentes sobre a educação sexual 

integral. Os capítulos apontam para a importância de metodologias contextualizadas e de 

políticas educacionais sensíveis às necessidades de cada etapa do desenvolvimento.

Ao longo de 13 capítulos, este livro revela que a psicologia, para além de suas 

fronteiras disciplinares, é chamada a dialogar com realidades concretas, demandas 

sociais e transformações tecnológicas. A combinação entre ciência e experiência, 

presente em cada contribuição, reforça a relevância de pesquisas que não apenas 

descrevem fenômenos, mas também iluminam caminhos de intervenção e mudança.

Esperamos que esta obra inspire novos debates, pesquisas e práticas, fortalecendo 

o compromisso da psicologia com a ética e a dignidade humana, a diversidade e a 

construção de sociedades mais justas e inclusivas.

Desejo a todos uma frutífera leitura!

M. Graça Pereira

Universidade do Minho, Portugal
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ABSTRACT: This chapter presents 
a comprehensive model to enhance 
psychological well-being and resilience 
among university students (aged 19–30) 
through Counselling and Psychological 
Services (CAPS) at International Balkan 
University’s (IBU) Student Wellbeing Center 
(SWC). Integrating Erikson’s Psychosocial 
Theory, Bronfenbrenner’s Ecological Systems 
Theory, Seligman’s PERMA model, Ryff’s 
Psychological Well-being, Self-Determination 
Theory (SDT), Coping Strategies, Resilience 

Theories, and the Biopsychosocial Model, 
CAPS addresses developmental challenges 
like identity formation and social isolation to 
foster autonomy, relationships, and adaptive 
coping. The SWC 2024/25 Annual Report 
highlights 40 counseling sessions, 1,050 
workshop participants, peer mentoring, and 
Spring Fest (1,820 attendees). A mixed-
methods study with 3,500–4,000 students 
(61–70% of IBU’s 5,749 students), using an 86-
item survey including Ryff’s 18-item Scales, 
shows counseling enhances autonomy, 
workshops improve coping, and events 
strengthen social connections. Despite 71.4% 
satisfaction, low counseling uptake (4.3%) 
suggests stigma barriers. Universities should 
adopt holistic interventions to reduce stigma 
and promote flourishing.
KEYWORDS: well-being; resilience; university 
students; CAPS; psychosocial development.

SERVIÇOS DE ACONSELHAMENTO E 

PSICOLÓGICOS COMO UM MODELO PARA 

MELHORAR O BEM-ESTAR E A RESILIÊNCIA 

DE ESTUDANTES UNIVERSITÁRIOS

RESUMO: Este capítulo apresenta um 
modelo abrangente para melhorar o bem-
estar psicológico e a resiliência de estudantes 
universitários (19–30 anos) por meio dos 
Serviços de Aconselhamento e Psicológicos 
(CAPS) do Centro de Bem-Estar Estudantil 
da Universidade Internacional dos Balcãs 
(IBU). Integrando as teorias de Erikson, 
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Bronfenbrenner, PERMA de Seligman, bem-estar psicológico de Ryff, Teoria da 
Autodeterminação, estratégias de coping, teorias de resiliência e o Modelo Biopsicossocial, 
o CAPS aborda desafios desenvolvimentais como formação de identidade e isolamento 
social para promover autonomia, relacionamentos e coping adaptativo. O Relatório 
Anual 2024/25 do SWC destaca 40 sessões de aconselhamento, 1.050 participantes 
de oficinas, mentoria e Spring Fest (1.820 participantes). Um estudo de métodos mistos 
com 3.500–4.000 estudantes (61–70% dos 5.749 alunos), usando uma pesquisa de 86 
itens incluindo as Escalas de Ryff, mostra que o aconselhamento melhora a autonomia, 
oficinas aprimoram o coping e eventos fortalecem conexões sociais. Apesar de 71,4% 
de satisfação, a baixa adesão ao aconselhamento (4,3%) indica barreiras de estigma. 
Universidades devem adotar intervenções holísticas para promover florescimento.
PALAVRAS-CHAVE: bem-estar; resiliência; estudantes universitários; CAPS; 
desenvolvimento psicossocial. 

1. INTRODUCTION 

University students aged 19–30 face significant developmental challenges, 

including academic pressures, career decisions, social transitions, and cultural 

adjustments, particularly for international students (Lipson et al., 2022). These stressors 

impact psychological well-being, defined as a state where individuals realize their 

potential and manage life’s stresses (Wistoft, 2021), and resilience, the capacity to adapt 

to adversity (Gómez-Molinero et al., 2018). At International Balkan University (IBU), the 

Student Wellbeing Center (SWC) leverages Counselling and Psychological Services 

(CAPS) to address these challenges, fostering autonomy, relationships, and coping skills. 

This chapter defines well-being and resilience, presents a multi-theoretical 

framework, and proposes a model for CAPS interventions to enhance student flourishing, 

supported by empirical data from the SWC 2024/25 Annual Report.

1.1. THEORETICAL FRAMEWORK

This study integrates developmental, well-being, and resilience theories to 

address the unique needs of students aged 19–30, a period spanning late adolescence to 

early adulthood. Erikson’s Psychosocial Theory and Bronfenbrenner’s Ecological Systems 

Theory frame developmental challenges, while Seligman’s PERMA, Ryff’s Psychological 

Well-being, Self-Determination Theory (SDT), Coping Strategies, and Resilience Theories 

guide interventions to promote well-being and resilience. The Biopsychosocial Model 

integrates biological (stress), psychological (growth), and social (community) factors, 

positioning CAPS as a mediator for positive outcomes.
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1.2. DEVELOPMENTAL THEORIES 

Students aged 19–30 navigate Erikson’s psychosocial stages of Identity vs. 

Role Confusion (adolescence) and Intimacy vs. Isolation (young adulthood), alongside 

Bronfenbrenner’s ecological systems, which highlight interactions between microsystems 

(e.g., peers, CAPS) and macrosystems (e.g., cultural attitudes).

1.2.1. Erikson’s Psychosocial Theory 

Erikson’s (1968) theory outlines eight psychosocial stages, each marked by a 

crisis that shapes development (Santrock, 2011). For students aged 19–22, Identity vs. 

Role Confusion involves forming a coherent self-concept through exploration of values 

and goals. Failure to resolve this crisis may lead to role confusion, impacting academic 

and personal growth (Branje & Koper, 2019). For those aged 23–30, Intimacy vs. Isolation 

focuses on forming meaningful relationships. Successful resolution fosters commitment 

and care, while failure may result in loneliness or depression (McLeod, 2018). CAPS 

interventions, such as counseling, support identity exploration, while peer mentoring and 

events like Spring Fest promote intimacy, aligning with Erikson’s framework. 

“Each stage consists of a developmental task that confronts individuals with a crisis… 

a turning point of increased vulnerability and enhanced potential” (Santrock, 2011, p. 74).

Fig. 1. Erickson’s eight life-span stages (Santrock, 2011, p. 74). 
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1.2.2. Bronfenbrenner’s Ecological Systems Theory 

Bronfenbrenner’s theory posits that development occurs within fi ve 

interconnected systems: microsystem (e.g., family, CAPS), mesosystem (e.g., family-

university interactions), exosystem (e.g., university policies), macrosystem (e.g., 

cultural norms), and chronosystem (time-based changes) (Guy-Evans, 2024). For 

students, microsystems like CAPS and student clubs directly infl uence well-being, while 

macrosystems, such as cultural attitudes toward mental health, shape help-seeking 

behaviors (Velez-Agosto et al., 2017). Transitions between systems (e.g., home to 

university) create stressors that CAPS interventions mitigate through workshops and 

social events. 

“The ecological theory views child development as a complex system of relationships 

aff ected by multiple levels of the surrounding environment” (Guy-Evans, 2024, p. 1). 

Fig. 2. Diagrammatic representation of the Bronfenbrenner model (p.20). 

1.2.3. Developmental Transitions

As explained in many scholars and books, (Shafer, 1996; Sugarman, 2001; Berk, 

2007; Santrock, 2011; Crafter et al, 2019; Branje & Koper, 2019; Maree, 2021;) development 

is seen as process, as change and the most studied questions among developmental 

psychologists and various researchers range from existential ones, such as the interplay 

between nature and nurture, to whether development is a process of continuous changes 

or is consistent. Furthermore, they explore whether it is a dynamic process infl uenced by 

multiple factors or a unidimensional one, which developmental periods are considered 



Psicologia em Foco: entre Ciência e Experiência Capítulo 2 14

sensitive, and which is the most important. Additionally, they examine topics such as 

ageism, different developmental stages, and their typical challenges.

In this regard, Crafter et al. (2019) state that the main study concern in 

developmental psychology is the balance between physical and psychological changes 

and stability that comes with age. By analyzing and studying fundamental questions about 

development and the attempts to find answers to many inquiries regarding changes 

and their types during development—specifically between childhood and maturity—

and the influence of various factors, the question arises: Are these changes a result of 

experience, social and historical contexts, or other influencing factors? Additionally, to 

what extent do relationships with others impact this process, and what is most important 

in understanding it?

The fundamental question, according to them, is how developmental change should 

be understood. Should these changes be seen as sequential shifts from one period to 

another, as a smooth transitional process, or as a multidimensional journey? Regardless of 

how these discussions conclude, one thing remains clear—our lives are deeply influenced 

and sometimes challenged by transitions that place individuals in unclear and difficult 

situations. However, as they conclude, these very transitions also help us understand our 

existence, who we truly are, and how we position ourselves in the world.

As Sugarman says, “To live is to change” (pg. 2), further referring to Baltes et 

al. (1980), he defines development or life span approach as a general orientation to 

development rather than a theory, and is characterized by predispositions, which Baltes 

identified and defined as “some primacy” (2001: 12), as follows

1.	 Development is a lifelong process.

2.	 Development is an expression of biological, social, historical, and cultural 

processes.

3.	 Restricted and monolithic definitions of the nature of development are 

inappropriate.

4.	 Life-span developmental psychology offers a potentially integrative umbrella 

under which different aspects of development can be explored and 

understood.

In this regard, Berk (2007), also, viewing by a dynamic systematic approach and 

lifespan perspective, understands and explains the development from various perspectives 

and sees development as lifelong, multidimensional, and multidirectional; highly plastic; 

and affected by multiple interacting forces. As reported by Berk, according to the lifespan 

perspective, no age period is supreme in its impact on the life course.
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To conclude, development is a lifelong, multidimensional process influenced by 

biological, social, and cultural factors (Berk, 2007; Sugarman, 2001). For students aged 

19–30, transitions—such as moving to university or adapting to new cultural contexts—

are pivotal. These transitions challenge identity and social integration, requiring adaptive 

coping strategies (Crafter et al., 2019).

CAPS supports these transitions by fostering autonomy (e.g., through counseling) 

and belonging (e.g., via peer mentoring), aligning with developmental theories emphasizing 

plasticity and environmental interaction.

1.3. WELL-BEING THEORIES 

1.3.1. PERMA Model 

Seligman’s (2011) PERMA model identifies five components of well-being—

Positive Emotion, Engagement, Relationships, Meaning, and Accomplishment—as 

actionable elements for flourishing. Unlike Erikson’s stage-based approach, PERMA 

focuses on cultivating well-being across contexts, complementing developmental tasks. 

For example, engagement supports identity formation by encouraging flow experiences, 

while relationships foster intimacy, aligning with Erikson’s stages (Branje & Koper, 2019). 

CAPS interventions, such as gratitude workshops and active-constructive responding, 

enhance these elements (Bolier et al., 2013). Goodman et al. (2018) critique PERMA for 

overlapping with subjective well-being (SWB) and lacking theoretical rigor, noting its 

0.98 correlation with SWB. Seligman (2018) counters that PERMA prioritizes practical 

interventions over psychometric precision, a stance resonating with developmental 

theories emphasizing growth. 

To evaluate PERMA’s utility, the criteria include: 

1)	 contribution to well-being (supported by its SWB correlation);

2)	 elements pursued for their own sake (Seligman, 2011, pp. 16–20); 

3)	 concise and distinct structure (five elements vs. broader models); and 

4)	 intervention potential (e.g., Bolier et al., 2013). 

Though not exhaustive—omitting health or responsibility—PERMA aligns with 

Bronfenbrenner’s microsystem interventions, such as peer mentoring, to promote 

resilience.

1.3.2. Ryff’s Psychological Well-being 

Ryff’s (1995) model defines psychological well-being through six dimensions: 

Autonomy, Environmental Mastery, Personal Growth, Positive Relations, Purpose in Life, 
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and Self-Acceptance. Unlike health-focused models, it emphasizes multidimensional 

flourishing, measurable via Ryff’s Scales. For students, autonomy supports independent 

decision-making, while positive relations enhance social integration, critical during 

university transitions (Ryff, 1995). CAPS counseling fosters self-acceptance, and 

workshops promote environmental mastery, aligning with Ryff’s framework.

1.3.3. Self-Determination Theory (SDT) 

SDT posits that well-being depends on satisfying needs for Autonomy, 

Competence, and Relatedness (Baik et al., 2017). Autonomy aligns with identity formation, 

competence supports academic success, and relatedness fosters social connections, 

resonating with Erikson’s intimacy stage. CAPS interventions, like career counseling, 

enhance competence, while student clubs promote relatedness, supporting students’ 

developmental needs.

1.3.4. Coping Strategies Theory

Coping strategies, categorized as problem-focused (e.g., time management) and 

emotion-focused (e.g., mindfulness), mediate stress and enhance well-being (Lazarus & 

Folkman, 1984). CAPS workshops teach problem-focused coping, while counseling and 

art therapy foster emotion-focused coping, supporting resilience during academic and 

social challenges.

2. WELL-BEING AND RESILIENCE 

2.1. DEFINING WELL-BEING 

The Centers for Disease Control and Prevention (CDC, 2017, 2020) describe well-

being as a positive outcome that reflects individuals’ perceptions of their lives as going 

well, underpinned by good living conditions like housing and employment.

Tov (2018) underscores that well-being encompasses all ways people positively 

experience and evaluate their lives. Interpretations of a positive life vary widely: some 

equate well-being with happiness, though this may evoke an overly cheerful image not 

all relate to; others view it as sustained satisfaction, while some link it to wellness—good 

physical and mental health. No single perspective is incorrect, but each is partial. A key 

challenge for well-being science is defining and measuring this multifaceted construct, 

which recent decades have recognized as multidimensional, irreducible to one metric 

(Tov, 2018).
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Given its complexity, well-being attracts multidisciplinary interest, and fostering 

it is a shared responsibility among professionals. The well-being of children and youth 

is a complex challenge, with professionals grappling to understand and meet diverse 

expectations.

Wistoft (2021) identifies two primary approaches to well-being research: 

1.	 The health-professional approach prioritizes addressing “alarming trends,” 

viewing well-being through the lens of risk. 

2.	 The educational-scientific or health-pedagogical approach defines well-being 

positively, emphasizing factors like optimism, hope, confidence, and trust in 

students’ environments and their influence on well-being, personal fulfillment, 

aspirations, learning, and social enjoyment.

Drawing on McNaught (2011), La Placa et al. (2013) explain well-being from an 

educational perspective, noting that positive psychology integrates subjective states 

and objective factors (e.g., family, community, environment). It examines how structural 

conditions shape psychological development and individuals’ ability to cope, thrive, and 

build resilience. The “quality of life” concept focuses on the degree to which a person’s life 

is “desirable” versus “undesirable,” often emphasizing structural determinants like income. 

Structural influences are highlighted over individuals’ interpretations or alterations of their 

circumstances.

In students’ daily school life, well-being manifests through overall life satisfaction, 

engagement in learning, and socio-emotional behavior. The literature distinguishes 

several types: 

1.	 Emotional Well-Being: Presence or absence of positive life feelings, reflecting 

how individuals think and feel about themselves, including resilience and coping 

skills (Keyes, 2002; Australian Institute of Health and Welfare [AIHW], 2012). 

2.	 Social Well-Being: Broader social criteria like cohesion, integration, 

acceptance, and contribution, used to evaluate life functioning (Keyes, 2002). 

3.	 Pedagogical Well-Being: A sense of autonomy, connection, competence, and 

belonging (or their absence) generated in daily school interactions (Pyhältö, 

Soini, & Pietarinen, 2010).

Psychological Well-Being

Unlike physical health, defined as the absence of disease, psychological well-being 

cannot be reduced to the absence of distress. The presence or absence of worries, high 

or low anxiety, satisfaction or dissatisfaction with life, or successes and failures do not 
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solely determine healthy well-being. Rather, the existence of these factors and the ability 

to cope and adapt healthily across situations are key indicators. Ruggeri et al. (2022) 

argue that well-being exceeds happiness and life satisfaction.

As a multidimensional concept, psychological well-being includes psychological, 

subjective, mental, and life satisfaction aspects, which are the focus of this study.

Interest in psychological well-being dates back to the early 1990s. Bradburn 

(1969), in The Structure of Psychological Well-Being, links well-being to happiness, using 

it as a research variable. Happiness, he argues, arises from overcoming diffi  culties, which 

he frames as central to well-being. Referencing Aristotle, Bradburn notes that happiness 

translates to well-being, as Aristotle was concerned with more than fl eeting pleasures 

typically associated with happiness.

Baik et al. (2017) view well-being as essential to student success, advocating for 

learning environments designed to support psychological well-being. Empirical research 

consistently shows that mental well-being and academic achievement are enhanced 

by settings promoting fi ve elements: autonomous motivation, belonging, relationships, 

autonomy, and competence.

To conclude, well-being is a multidimensional construct encompassing emotional, 

psychological, and social dimensions (Tov, 2018). Emotional well-being refl ects positive 

feelings and coping abilities (Keyes, 2002), social well-being involves integration and 

contribution (Australian Institute of Health and Welfare, 2012), and pedagogical well-being 

arises from school interactions (Pyhältö et al., 2010). For students, well-being manifests 

in life satisfaction, learning engagement, and social-emotional behavior, infl uenced by 

structural factors like family and community (La Placa et al., 2013). 

“Well-being is a positive outcome that… tells us that people perceive that their lives 

are going well” (Centers for Disease Control and Prevention, 2020, p. 1).

Fig. 1. A structural framework for defi ning well-being.

The framework perceives wellbeing 
as dynamically constructed by 
its actors through an interplay 
between their circumstances, 
locality, activities and psychological 
resources, including interpersonal 
relations with, for example, families 
and signifi cant others. Individuals 
alter their own accounts of their 
lives with reference to four domains.

Source: La Placa et al., 2013, p. 118.
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2.2. DEFINING RESILIENCE 

In recent years, the construct of resilience has gained increasing attention, particularly 

in the context of life-threatening experiences, natural disasters, or horrific life events. 

It has been understood as a personality variable that facilitates adaptation amid 

challenging experiences  (Gómez-Molinero et al., 2018). Changes in life circumstances 

are often accompanied by stressors and threaten individuals’ psychological balance. 

University life involves relocation and separation from classmates and friends for at 

least twelve years, introduction to new academic demands, and the takeover of various 

obligations by students themselves, such as financial management, meal preparation, and 

timetable organization. Due to uncertainties about accommodation, social integration, 

academic achievement, and financial management, this transitional stage is challenging 

for undergraduates, with whom institutions should strive to ensure successful adaptation.

Resilience has been understood as the ability to tackle challenges effectively, take 

proactive measures to avoid problems, and rapidly return to normalcy (Onur & Karaaziz, 

2024). With this understanding of resilience, it is thought that it can be strengthened. 

Therefore, resilience has gained increasing interest as a psychological construct that may 

be incorporated into intervention actions. 

Through literature and scholars, we may see that in recent years, Higher education 

(HE) students have continued to report rising rates of anxiety, depression, and stress. 

One strategy employed to address these developments has been providing educational 

and administrative services that help to support and promote student resilience. Efforts 

to improve student resilience in HE may be bolstered by programs and strategies that 

go beyond traditional healthcare service delivery: for instance, initiatives such as in-

course pedagogical approaches that target enhancing student resilience awareness and 

understanding  (Buttazzoni, 2022). There is a lack of analysis of how educational and 

administrative HE pedagogical mechanisms to promote student resilience are enacted, 

which may hinder widespread implementation, inform training protocols, and identify 

best practices. 

With increasing numbers of infectious disease outbreaks, including severe acute 

respiratory syndrome, H1N1, Ebola virus disease, and, most recently, COVID-19, universities 

worldwide enforced and largely restricted on-campus student activities, induced heavy 

reliance on online course delivery, and implemented stricter travel restrictions, resulting 

in widespread campus lockdowns. Universities in many countries, including China, Hong 

Kong, the United States, Italy, and Singapore, had been shut down for months, raising 

concerns about students’ health and well-being (How Darryl Ang et al., 2022).
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Same experience and practice we had in the Republic of North Macedonia with 

all educational institutions, including here International Balkan University. According to 

Medlicott et al (2021), mental health problems are relatively common during university 

and adversely affect academic outcomes. For highlighting the importance of enhancing 

students’ resilience, Cassidy (2015), in his review of psychological and academic 

resilience, states that recent shifts in mental health policy emphasize promoting positive 

mental health as a preventative measure, highlighting resilience and coping as key 

components of well-being. Resilience is linked to improved quality of life and functioning 

during adversity.

 However, defining psychological resilience remains challenging due to its complex 

and diverse nature. Resilience is often described as a blend of hardiness, flexibility, and 

resistance. For instance, Gilligan defines a resilient child as one who performs better than 

expected given their circumstances, while Friedland sees resilience as encompassing 

both toughness and adaptability. Hamill views resilience as competence in the face of 

adversity, and Pooley and Cohen describe it as the ability to use internal and external 

resources to handle various challenges (2015: 1781). For Casiddy, another concept from 

the broader psychological resilience academic level, or academic resilience, is very 

important. He explains academic resilience as the ability to achieve academic success 

despite facing environmental adversities. Resilient students are those who maintain high 

motivation and performance levels even under stressful conditions that might otherwise 

lead to poor outcomes. They succeed academically despite encountering challenges and 

adverse circumstances (2015: 1781). 

To conclude, resilience is the ability to adapt to adversity, combining hardiness, 

flexibility, and competence (Cassidy, 2015). Academic resilience enables students to 

maintain motivation despite challenges, such as academic pressures or cultural transitions 

(Gómez-Molinero et al., 2018). Resilience is strengthened through interventions teaching 

coping skills and social support (Onur & Karaaziz, 2024).

2.3. IMPORTANCE FOR STUDENTS 

University life involves stressors like exams, financial management, and social 

integration, particularly for international students facing cultural barriers (Medlicott 

et al., 2021). These challenges impact well-being and resilience, affecting academic 

performance. CAPS interventions address these by fostering autonomy, coping, and 

social connections, aligning with developmental and well-being theories.
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3. RESILIENCE THEORIES

3.1. KEY CONCEPTS

Resilience theories emphasize adaptive capacities that enable individuals to thrive 

despite adversity. Masten’s (2001) resilience framework highlights protective factors, 

such as self-efficacy and social support, which buffer stressors. For students, academic 

resilience involves maintaining motivation and performance under pressure (Cassidy, 

2015). Buttazzoni (2022) notes that pedagogical approaches, like CAPS workshops, 

enhance resilience awareness, complementing traditional mental health services.

3.2. APPLICATION TO UNIVERSITY CONTEXT 

Resilience is critical during university transitions, exacerbated by events like the 

COVID-19 pandemic, which led to campus lockdowns and increased stress (How Darryl 

Ang et al., 2022). CAPS interventions, such as stress management workshops and peer 

mentoring, build self-efficacy and social support, aligning with resilience theories.

4. ROLE OF COUNSELING AND PSYCHOLOGICAL SERVICES (CAPS)

CAPS at IBU’s SWC provides confidential counseling, workshops, peer mentoring, 

and events like Spring Fest, addressing students’ mental health within a biopsychosocial 

framework. Counseling enhances autonomy and meaning (PERMA, Ryff), workshops 

promote coping and competence (SDT, Coping Strategies), and events foster 

relationships and positive emotions (PERMA, Resilience Theories). The SWC 2024/25 

Annual Report notes 40 counseling sessions, 1,050 workshop participants, 146 student 

club members, and 1,820 Spring Fest attendees, supporting a diverse student body from 

over 15 countries.

5. INTEGRATED MODEL AND IMPLICATIONS

5.1. PROPOSED MODEL

The proposed model positions CAPS as a mediator between developmental 

challenges (e.g., identity, intimacy) and outcomes (well-being, resilience) within Erikson’s, 

Bronfenbrenner’s, and well-being frameworks. Counseling fosters autonomy and meaning, 

workshops enhance coping and competence, and events build relationships, addressing 

biological (stress), psychological (growth), and social (community) needs.
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5.2. EMPIRICAL SUPPORT

A mixed-methods study with 3,500–4,000 students (61–70% of IBU’s 5,749 

students) using an 86-item survey, including Ryff’s 18-item Scales, shows counseling 

improves autonomy (e.g., “I feel confident making decisions”), workshops enhance coping 

(e.g., time management skills), and events strengthen social connections. Satisfaction is 

high (71.4%), but low counseling uptake (4.3%) suggests stigma barriers, consistent with 

UK trends (Harrogate News, 2025).

5.3. PRACTICAL IMPLICATIONS

Universities should integrate CAPS-like services, reduce stigma through 

awareness campaigns, and leverage digital tools (e.g., Self-help Resources HUB) to 

promote well-being and resilience. These align with global trends in holistic interventions, 

such as mindfulness apps (Harrogate News, 2025).

6. CONCLUSION

Well-being, a dynamic balance affected by life challenges (Dodge et al., 2012), 

and resilience are vital for students navigating academic and social transitions. CAPS 

interventions, grounded in developmental, well-being, and resilience theories, enhance 

autonomy, coping, and social connections. Despite stigma barriers, holistic approaches 

can promote flourishing, offering a scalable model for universities globally.
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