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PROLOGO

El siglo XXI se define por la competitividad global, en un contexto lleno de
desafios urgentes, la sobrepoblacion, la voracidad en el consumo de los recursos
naturales, los problemas ecoldgicos, el desempleo, la exclusidén social, etc. Algunas
apuestas de solucidon se decantan por la calidad de la educacién, por la generacion
de conocimientos cientificos y la generacion de valores éticos. Una poblaciéon educada
tiene mayor nivel de bienestar, tanto econdémico como en términos de salud. Por esta
razon, nos preguntamos cuales son los avances que se han logrado en el proceso de
Ensefanza aprendizaje, que nos permitan abatir los rezagos en la educacion en las
zonas mas pobres del planeta. Las respuestas nos deben llegar de diferentes partes
del mundo, de multiples autores, universidades y centros de educacion. Tal es el
objetivo que nos planteamos al lanzar la obra “Educacao no século XXI: Perspectivas
Contemporaneas sobre Ensino-Aprendizagem”, reunir muestras de todo el caudal de
sabiduria que se desarrolla en estos momentos sobre este importante topico, de forma
que pueda tener mayor utilidad.

Ya no se trata de construir mas y mas escuelas, de contratar mas y mas profesores,
sino buscar como transformar el escenario educativo para lograr mejores resultados. No
hablamos solo de las tecnologias, sino de otros factores que trataremos aqui.

Estructuramos la obra en cinco apartados, el primero: “Reflexiones sobre el
docente y la investigacion educativa”, con seis trabajos tedricos sobre la necesidad de
incluir valores desde la primera infancia; sobre el estado en que quedd el docente en
la pandemia; la reflexion sobre lo que significa ser docente; sobre redefinir el papel del
investigador educativo; un texto historiografico sobre los principios ideoldgicos con los
que se inicio la educacion en México; y un replanteamiento curricular en las escuelas de
educacion superior para un nuevo tipo de formacién disciplinar que se requiere en los
tiempos modernos.

La segunda seccion denominada “La nueva practica en Pedagogia” contiene
cuatro trabajos, sobre el papel que desempenan los pedagogos fuera de los contextos
escolarizados; el papel de la coordinacion pedagogica como referente en el contexto
escolar; un estudio descriptivo sobre las habilidades comunicativas de los profesores
en formacion; y un estudio que insta a los educadores a incorporar la afectividad, la
comunicacion y la personalizacion para fomentar un futuro auténomo y democratico para
los estudiantes.

El tercer componente “Uso de las Tecnologias en Educacién” cubre también

cuatro trabajos, uno analiza las habilidades tecnoldgicas, asi como académicas, de los



“nativos digitales”. Los resultados muestran que, si se usan para el ocio, sus habilidades
son excelentes, pero no asi para su propio aprendizaje. El siguiente trabajo muestra
la utilizacion de fendmenos de la vida real y las TIC para conectar con conceptos
matematicos complejos. Seguimos con una revision sistematica sobre la Modelacion
Matematica en entornos de Realidad Virtual. El cuarto estudio demuestra que el uso de
la inteligencia artificial genero dificultades en términos de originalidad que no tuvieron los
alumnos que no usaron ninguna tecnologia.

La cuarta seccion la nombramos “Educacion en contextos inciertos o
empobrecidos” con cuatro estudios. Uno evidencia, a decir de los autores, “el racismo
estructural presente en la sociedad”. El segundo presenta un intento por llevar la
educacion a las zonas rurales, se ensayo una especie de servicio social de una universidad
pedagogica de Angola, para que instruyeran tanto a los nifios sin escuela, como a
los adultos analfabetas. El tercero demuestra que la baja pronunciada de la matricula
estudiantil a nivel universitario en Venezuela no debe ser atribuida como efecto exclusivo
de la pandemia de COVID19, sino a cuestiones sociales y economicas. El ultimo indaga
sobre la presencia de los derechos humanos en el proceso de reclutamiento de personal.

Nuestra seccion final “Formacion docente en Bachillerato y Educacion Superior”
contiene siete trabajos, el primero analiza la comunicacién intercultural, que logré
beneficios varios, entre ellos aprendizaje constructivo y cooperativo, pensamiento critico,
y una mejora en sus habilidades lingtiisticas. El segundo presenta el diagndstico de
necesidades de formacién docente, como cursos sobre sobre la salud emocional y fisica
del docente de Ciencias y Humanidades. Continuamos con los resultados de los cursos
de formacion continua para los docentes sobre educacion ambiental; luego tenemos un
estudio sobre la investigacion formativa, la que se lleva a cabo desde su preparacion
profesional buscando alcanzar autonomiay pensamiento critico. En quinto lugar se discute
la Open Science, que promueve el acceso libre a toda la informacion cientifica. También
intenta saber si las universidades se afaden a esta propuesta y como lo muestran en
sus paginas web. El siguiente estudio aplicé un cuestionario cuyas respuestas mostraron
que muchas de las competencias en licenciatura se adquirieron durante la realizacion del
trabajo de investigacion. Finalizamos con una investigacion que se realizd con el objetivo
de analizar los habitos de estudio que tienen las y los estudiantes de bachillerato para
apropiarse del aprendizaje y su relacion con los resultados obtenidos en sus evaluaciones.

Esperamos que esta organizacion los lleve a disfrutar mejor la lectura sobre estas

perspectivas contemporaneas.

Dr. Luis Fernando Gonzalez Beltran

Universidad Nacional Autdonoma de México (UNAM)
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ABSTRACT: The educational projects
designed to provide instruction to Mexicans
since the early days of the country’s
independence underwent a dual process
of creation: on the one hand, as a political
structure or social institution; on the other,
as a pedagogical doctrine, a set of principles
that would guide its practical implementation.

" Hernandez Loépez, F., Hernandez Condado, D. M. de los
A., & Flores Vazquez, F. (2024). Principios ideoldgicos de
los modelos educativos durante 100 anos de historia em
México. In Gonzéalez Beltran, L.F. (ORG.), Humanidades e
Ciéncias Sociais: Perspectivas Teodricas, Metodologicas
e de Investigacao VII (pp. 14-23). Editora Artemis.

Educacao no Século XXI: Perspectivas Contemporaneas sobre

Ensino-Aprendizagem

From this perspective, education, as a
political-social system, began its process
of legal reconstruction with the liberals of
the 19th century, who undertook the task of
restoring the forms and content of instruction,
purposefully deciding to exclude all clerical
influence and religious expression. This marked
an opportunity for schools to become spaces
for the dissemination of scientific, artistic,
and cultural theories—now imbued with a
social, universal, and humanistic character.
Figures such as Valentin Gémez Farias, José
Maria Luis Mora, Ignacio Ramirez, and Benito
Judrez, in an initial phase, and later Gabino
Barreda, Justo Sierra, and Moisés Saenz,
contributed with ideas aimed at strengthening
the structure of a system intended to provide
cultural preparation for the Mexican people.
The ideological framework constructed
by the liberals beginning in 1821—the year
Mexico’s independence was consummated —
underwent various trials and triumphs,
ultimately consolidating with the principles of
the Mexican Revolution and the establishment
of the Secretariat of Public Education in 1921.
One hundred years after that historic milestone,
it is worth revisiting the ideological origins of
this noble endeavor, both to honor the legacy
of its architects and to reinforce the historical
awareness of the teaching profession. For this
purpose, the present historiographical text has
been prepared.

KEYWORDS: ideology; liberalism; secularism;
legislation; positivism; Mexico.
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UN SIGLO DE MODELOS EDUCATIVOS EN MEXICO: FUNDAMENTOS IDEOLOGICOS
Y EVOLUCION

RESUMEN: Los proyectos educativos disefiados paraimpartir ensefanza alos mexicanos,
desde los albores de la consumacion de la independencia, tienen un doble proceso de
creacion: por un lado, como estructura politica o institucion social; por otro, como doctrina
pedagogica, principio sobre el cual se basara su practica. Desde esta perspectiva, la
educacion, como sistema politico-social, inicia su proceso de reconstruccién juridica
con los liberales del siglo XIX, quienes emprendieron la tarea de restaurar las formas y
contenidos de la ensefanza, decidiendo —con plena intencion— excluir toda influencia
clerical y manifiesto religioso. Surgié asi la oportunidad, desde el seno de las escuelas, de
impartir las teorias de la ciencia, el arte y la cultura, ahora con un caracter social, universal
y humanista. Personajes como Valentin Gémez Farias, José Maria Luis Mora, Ignacio
Ramirez, Benito Juarez, entre otros, en una primera etapa, y posteriormente Gabino
Barreda, Justo Sierra y Moisés Saenz, aportaron ideas para mejorar la estructura de un
sistema destinado a preparar culturalmente al pueblo mexicano. El aparato ideologico
construido por los liberales desde 1821 —afo de la consumacion de la independencia—
atraveso multiples avatares y triunfos, consolidandose con los principios de la Revolucion
Mexicanay con la creacion de la Secretaria de Educacion Publica en 1921. A cien afos de
esta fecha significativa, es oportuno recordar los origenes de esta loable empresa desde
los principios ideoldgicos de sus autores, con el fin de dignificar su memoria y fortalecer
la conciencia historica del magisterio. Por este motivo, se ha elaborado el presente texto
de caracter historiografico.

PALABRAS CLAVE: ideologia; liberalismo; laicismo; leyes; positivismo; México.

1INTRODUCTION

The history of education in Mexico as an independent country spans a trajectory
of 200 years up until today, which can be divided into two periods: the first, from 1821
to 1921 (from the achievement of national independence to the organization of post-
revolutionary institutions); and the second, from the creation of the Secretariat of Public
Education in 1921 to the present year, 2021. The text presented here corresponds to the
first period, the prelude to an ideological struggle that gradually consolidated the most
important institutional project for the culture and social development of our nation.

The plan began amidst a political struggle between conservative and liberal groups
of the time, with the latter managing to forge an ideological pact linked to the principles
of liberty, justice, and democracy as universal values for the individual and social life. The
figures who initiated this work, despite the adverse and precarious conditions in which
the country found itself, laid the foundations of a political ideology that later solidified
into the legal support for the cultural education system for Mexicans, a product that, as a

public institution, materialized with the foundation of the Secretariat of Public Education

Educacao no Século XXI: Perspectivas Contemporaneas sobre .
) . Capitulo 5
Ensino-Aprendizagem



in 1921. Today, 100 years after its establishment, it is worth recalling the beginning of this
noble endeavor from its ideological principles, to strengthen the historical awareness of

teachers and dignify the reason for their social function.

2 THE PIONEERS

The following account broadly outlines the ideology contained in the
projects designed to educate the people starting in 1821, when Mexico achieved its
independence, took command, and began preparing the social institutions that would
bring about a new order. The circumstances were adverse; however, the intentions of
a new direction—learned, free, sovereign, and autonomous —were guided by a group
of intellectuals committed to cultivating the consciousness of the Mexican people.
The intellectual strength of figures such as Valentin Gomez Farias, José Maria Luis Mora,
Ignacio Ramirez, Benito Juarez, Guillermo Prieto, Ignacio Manuel Altamirano, Melchor
Ocampo, and others, laid the constitutional foundations for the project. Later, with the
participation of Gabino Barreda, Justo Sierra, Moisés Saenz, and Narciso Bassols, a more
structured plan was developed, culminating in the initiative of Alvaro Obregén and the
proposals of José Vasconcelos, which laid the foundation for the institutional project that

now governs the educational system.

3 FIRST STEP: THE CONSTITUTION OF 1824

On January 31, 1824, the Act of the Mexican Federation was approved, a
document that outlined the principles that would support the Mexican Constitution and
Federation, while also instructing the provisional executive to enforce them until the
constituent congress could elaborate the full text. The provisional deputies implemented
federalism and configured the new Mexican state through the Constituent Congress.
Miguel Ramos Arizpe, in supporting this achievement, emphasized the significance of the
provisional governments in the Cadiz Cortes: freedom, independence, and the promotion
of prosperity were reaffirmed as the foundations of order, replacing the fundamental
laws of the monarchy. However, it should be noted that this constitution, in its preamble,
invokes divinity, similar to the Cadiz Constitution: “In the name of Almighty God, author and
supreme legislator of society.” The structure of the Constitution, in its first title, mentions
the Mexican nation, its territory, and religion, which indicates that Mexico was not free from
religious influence; nevertheless, it aimed to form a practical, active, industrious individual,
one who would generate his material well-being and social situation, which could only be

achieved by transforming education and reforming instruction through the parliamentary
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initiative of the 1824 Constituent Congress (Zea, 1963: 20-21). They were aware of the
responsibility they carried and sealed the philosophical intent of their struggle in the last
article of the Code, declaring that “The articles... that establish liberty and independence,

and... their religion, shall never be reformed” (Mejia, 1963: 65).

4 IDEOLOGICAL FRAMEWORK

A code of principles was necessary to strengthen the structure that would allow
for the industrialization of the projects, a reasoned and fundamental order to begin the
construction of the desired nation. The ideological line adopted for the new direction, at
the dawn of freedom, needed to reflect qualities and interests that promoted respect,
dignity, and the recognition of Mexicans as individuals in a unified society. Its definition
would align with the social functions of the new order, directed toward change in relation
to the previous life, especially in the structural forms of thought and the treatment of
social classes. However, transitioning toward cultural nationalism was not easy, as Luis
Villoro (2007:163) explains: “In colonized countries, where Western culture with universal
aspirations predominated, the authenticity of a people is identified with the defense
of the particular traits of each indigenous culture.” Simultaneously, the country’s weak
and volatile conditions made it difficult to transform the situation. Therefore, promoting
education with the conceptual emblem of liberalism was not possible, nor could it be
envisioned or institutionalized politically. The sustainable principles of a social system,
colored by the philosophical ideas of the time, clashed with the force of customs (directly
linked to the historical phase the society was going through and its idiosyncrasy). If
these customs were strong and prevailing (due to colonial reminiscences), they could
bend paradigms, making them irrelevant, flexible, and inefficient. As a result, the practices
of its exercise often deviated from the actions outlined in the project, leaving the real
needs of society unmet (Vazquez, 2005: 89-90). Despite all of this, the initial pedagogical
proposals always maintained the intention of transforming the nation with a new form
of education, grounded in patriotic sentiments and linked to scientific knowledge and
universal aesthetic values.

With this framework, the liberals took on the task of creating a modern nation, one
that stood equal to the best in the world and represented progress, a nation committed
to the formation of free, productive men, masters of their own well-being and that
of society; a nation that forged a consciousness of nationality born through the moral
reform of society. These were the principles of their struggle and of education, a task

not easily achieved, as there were two groups of liberals: the moderates, who advocated
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for the freedom to educate according to their own orientations and those of parents;
and the radicals, who proposed the establishment of a unitary, liberal state education
system, without concessions to private opinions (Guevara, 2009:49). The victory of the
moderates led to limited results in the education they had hoped for. However, the Reform
Laws of 1833 marked the definitive separation of the clergy and the state by creating an
autonomous civil order, with a clear tendency to regulate the freedom of education (Riva
Palacio, 2000:334). This was the beginning of a sovereign way of deciding the cultural
direction of a people, and a prelude to the subsequent laws that would consolidate the
legal framework for their destiny. As Fernando Solana (2001:1) states, Mexican public
education saw its first light with liberalism upon the enactment of the laws of October 21
and 23, 1833, issued by Valentin Gomez Farias: the creation of the General Directorate
of Public Instruction for the District and Federal Territories, and the declaration of the
freedom of education, in parallel with the secularization of institutions, as established in
Articles 24 and 25 of Chapter VI of said law, referring to public institutions, which state:
“Outside of them, the teaching of all kinds of arts and sciences is free in the district and
territories,” and regarding the conditions, Article 25 indicated:
In exercising this freedom, any person to whom the laws do not prohibit may
open a public school of the branch they wish, giving notice to the legal authority
and adhering to the regulations established on the subject concerning doctrine,
political points, and the moral order of education.

When the centralist conservative republic came to power, these provisions were
annulled. Nevertheless, the victory of the liberal party in 1855 and the promulgation of
the 1857 Political Constitution gave a new turn in favor of public education, preceding
the Organic Statute issued by Ignacio Comonfort in 1856, which served as the governing
document while the constitution was being drafted; it emphasized the freedom of
teaching, the prohibition of monopolies related to teaching and professional practices,
and allowed private education as free, leaving the public power to supervise its moral
aspect (Bolafos, 2011:24).

In due course, the 1857 Political Constitution, in its Article 3, commanded:
“Education is free. The law will determine which professions require a title for their
practice,” thus aligning the formation of professions with a legal order protected by the
state. Ignacio Ramirez, regarding the article, stated: “Every man has the right to teach and
be taught.” Education, he argued, should foster a secular and civilized society, promoting
civism and intellectual development through the dissemination of knowledge, focusing
on women, and taking responsibility for textbooks and popular education. He added that

education depends on the general government; not only institutions but also industrial,

Educacao no Século XXI: Perspectivas Contemporaneas sobre .
) . Capitulo 5
Ensino-Aprendizagem



agricultural, commercial, literary, and scientific life depend on the impetus that public
authorities give to instruction (Ramirez, 2018).

The ideological trend was aimed at forming citizens capable of exercising
democracy, defending the homeland, and strengthening nationalist feelings, promoting
the foundation of the Political Catechism and the study of National History as instruments
of a distinct and sustainable identity for creating a national project (Castafeda, 2018:6).

For his part, Ignacio Ramirez pointed out the need to eliminate doctrine in primary
education, and José Maria Lafragua, in his 1846 Report, proposed that philosophy courses
at universities focus on explanation rather than dictation and verbatim memorization, a
technique that encouraged the formation of enlightened citizens, able to examine and
question any doubts arising in the study of a text, insisting “not to be defeated even by
obvious evidence,” as José Maria Luis Mora said, or preaching tolerance as a synonym
for atheism, in the words of Ignacio Ramirez, to contemplate a world of many truths or the
coexistence of many opinions (Staples, 2005: 70-74).

Valentin Gémez Farias and José Maria Luis Mora forged a series of structural
changes in the nation’s administrative organization with the aim of establishing new
development paths for society. It was here that the former, in his role as vice president
and in the absence of Santa Anna, initiated what is known in history as “The Reform of
1833,” an attempt to define the separation of functions and structures between the first
federal republic and centralism, a precursor to what later Juarez and his cabinet would
address with greater care. From his position, Valentin Gomez Farias inspired the political
and cultural changes that the newly independent nation needed at the very moment he
participated (Gallo, 2009:102).

As vice president, with Congress’s approval, granting the executive power
authorization to organize public education in the Federal District and Federal Territories,
he proceeded to organize the “education reform” based on the principle of declaring
freedom of teaching, extending primary education — according to Tank’s opinion, cited by
Yurén Camarena - to a larger number of children, and encouraging private individuals to
establish more schools, which did not mean the elimination of religious teaching. However,
it is important to clarify that the precept of freedom of education gradually acquired a
distinctly anticlerical tone, with a clear tendency to promote enlightenment (2008:125-126).

For Gomez Farias, “the instruction of children is the basis of citizenship and
social morality” (Bolafios, 2001:20), and in his earnest attempt, as acting president of
the Republic (1833), he promoted an educational project focused on solving three major

issues of the time (Castaneda, 2018:5):
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1) subjecting the clergy and preventing its interference in government affairs;

2) dissolving the conservative army and replacing it with a National Guard; and

3) implementing an educational reform.

Regarding the latter, inspired by Dr. Mora’s ideas, the proposed reform involved
the participatory removal of the clergy and the state’s authority to create new educational
institutions aimed at modernizing and training nationals (Guevara, 2009:48). The project
did not progress due to the return to the presidency of General Antonio Lopez de
Santa Anna; however, the liberal project initiated by Gomez Farias allowed education
to elevate the state-nation that was forming once political independence was achieved
to the status of a civilized society. It is worth noting that the consolidation of liberal
institutions — economic, political, and social — typical of a civilized nation, required the
adherence to liberal principles and values and the acceptance of beliefs that justified
them, especially by the working classes that constituted the base of the social pyramid
(Yurén, 2008:128).

With this conception, Gomez Farias carried out a profound transformation in the
field of education by considering that it was the state’s responsibility to attend to this task,
a principle supported by the law he issued on October 21, 1833, which was used to create
the General Directorate of Public Instruction, overseeing all educational institutions,
monuments, works of art, and public funds dedicated to education. This was the first
official structure of the Ministry specifically created for education, considered as the
forerunner of secular schools and a platform for freedom of conscience (Mejia, 1963:81-
82). From this visionary perspective, the liberal figure from Jalisco established freedom
of the press on April 2, 1833; suppressed religious schools and redirected them towards
public education on October 12 of the same year; abolished the Pontifical University
on October 23 of the same period, and established six institutions of higher education,
declaring the freedom of education while creating the Teacher’s Normal School.

Specific actions included reforming curricula and programs of study and granting
schools the authority to issue academic degrees and titles. “For the first time, modern
languages such as French, English, and German appeared; compulsory courses in
indigenous languages: Nahuatl, Tarascan, Otomi; Physics, Chemistry, Natural History,
Ancient and Modern History,” states Alfonso Toro, cited by Raul Mejia (1963:82).

A new direction shone as hope and reality for the new generations in educational
matters. Andrés Quintana Roo, Minister of Justice, in his rightful interpretation of the

laws, stated:
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The President has set as an unchanging rule of conduct the separation of
religious interests from those of the national government, which can and should
stand on its own without any external support... It fully aligns with the social
demands, with the civilization of the century in which we live, and with the
freedom of conscience (Mejia, 1963:82-83).

5 POSITIVISM

The first legislative work of the liberals was to guarantee respect for citizens’
rights and proclaim “freedom of teaching,” principles enshrined in the 1867 and 1869
constitutions and laws. These documents reflect the presence of positivism as the
foundation of a new political and social structure. It was an intellectual tool based on
reason to understand scientific truths, emphasizing cardinal goals: love as a principle,
order as a foundation, and progress as an end. Previously, the liberals sought a social
order, an order in the state’s life, and an order in education that would guarantee
the freedom and progress of Mexicans —goals that would be achieved through the
application of scientific theory and social reform. The transfer of positivism into national
life was entrusted to Gabino Barreda by Juarez to promote the triad of Liberty, Order,
and Progress as a political praxis regarding the functioning of social institutions (Moreno,
2011:43). Thus, liberalism and positivism became the development duo for the country,
leaving open the precise point where science would prove and fully confirm freedom.

In its doctrinal expressions, the current theory reveals principles of solidarity,
justice, and freedom, of equality, respect, and personal decisions. Francisco Larroyo
transcribes the following text (Moreno, 2011:44):

Political liberalism is the doctrine that proclaims the rights of man and the
sovereignty of the people. In opposition to absolutist government, it teaches
that all men are free and equal; that the freedom of each person extends as far
as it does not harm others; that no one can freely assault the person or property
of another; that all citizens may hold public office; and, finally, that every man is
free to think and write.

Despite its clarity, positivism was obstructed by the old guard of liberalism. In
1880, Ezequiel Montes, then Secretary of Justice and Education, issued a decree ordering
the replacement of the positivist logic book by Stuart Mills and Vain with Tiberghien’s, a
disciple of Krause, due to its skeptical traits on explaining life, its neutral ideology, and
limitations on freedom (Martinez, 2005:111). It seemed as if a rivalry between liberalism
and positivism hindered an agreement, but in reality, each principle has a specific context
and function that makes them different but not opposed. The substance of liberalism lies
in the emancipation of the force that limits the exercise of our faculties and actions; the

foundation of positivism lies in the use and application of reason to explain everything in
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the scientific context, so that by defining their paths, they complement each other and
give meaning to the order of all things.

Gabino Barreda, in his Oracion civica (Civic Oration), proclaimed the triumph of
liberalism, the triumph of universal progress, the triumph of Mexican liberalism, and the
triumph of the positive spirit, where Barreda justifies a small but significant change to
Auguste Comte "s motto of Love, Order, and Progress, replacing it with Liberty, Order, and
Progress to reflect the ideal of liberty held by Mexican liberals combined with the pursuit
of material progress (Zea, 1963:88-89).

Despite its setbacks, positivism continued to influence all educational programs
designed during the Porfiriato and the early 20th century, shaping an institutional model
in the system’s structure and philosophy. Its goals were fulfilled when the Reform was
instituted, consolidating power and eliminating remnants of colonial prayers to create a
new order destined for future generations, until reaching, sadly, after a nationalist outburst
led by Joaquin Baranda, the “scientificism” championed by Porfirio Diaz (Mejia, 1963:142-
143). Education at the end of the 19th century bears this mark, but it will take a turn based
on the demands and principles of a revolution that, due to its social nature, will create a

new framework for the rights of Mexicans, equity, and justice.

6 CONCLUSION

The philosophy of education encompasses conceptions of human nature and,
therefore, supports the right to freedom, knowledge, and intellectual self-improvement
of individuals. It also promotes equity and the progress of societies, precepts contained
in the educational projects conceived by the liberals of the 19th century who desired
a better condition and humane treatment for Mexicans. In the laws and constitutional
documents they crafted, we find the imprint that answers the historical need Mexico had
and defended to achieve the institutionalization of education and the right to knowledge
for all its people. To these liberals, both the precursors and those who followed, we owe
the ideological principles that shaped our homeland and built, with the clarity of their

ideas, the legal framework of the system that today governs the education of our society.
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